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ABSTRACT 

Distance education has numerous inherent philosophies 
to utilize in teaching-learning situation. The problem solving aspect 
of distance learning encourages active involvement by students in 
teaching-learning situations; student selection of content; teachers 
as guides and motivators of student learning; ordering of learning 
experiences in terms of sequential flexible steps of problem solving; 
and student involvement in curriculum development. The subject 
centered approach in distance learning stresses the abstract and 
cognitive rather than the psychomotor and ai-fective dimensions; 
teacher sequencing of subject matter; a structured curriculum; a 
teacher-developed curriculum; and student attainment of vital facts 
and concepts. A third philosophy, measuremer * -driven instruction, 
emphasizes a logical curriculum with teache.* selection of sequential 
objectives; content directed at measurably-stated objectives; 
appraisal procedures aimed at measurably-stated objectives; and scope 
and sequence derived from ordered objectives. Student 
decision-making, a fourth philosophy in distance education, 
emphasizes that learners should oe developing appropriate attitudes 
and skills in making choices; achieving optimally in making 
selections; working effectively in groups; becoming responsible 
individuals; and selecting meaningful tasks. (14 references) (MES) 



* Reproductions supplied by EDRS are the best that can be made 

* from the original document. 
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During the 1950 's, educational television had its beginning in the 
school curriculum. Educational television, as one media of instruction, 
has been available as a learning opportunity to many students as the 
decades have progressed since the I950's. Students in isolated, rural 
areas or small towns have not had the opportunities to learn from 
specifically designed television programs to attain vital goals. Nor 
have selected urban school students had opportunities, in the past, to 
observe quaJity educational programs through distance education. 

Distance learning has provided quality programs for students. In 
distance learning, the instructor is located in a different geographical 
region, as compared to the learner. With a dish satellite, which is 
affordable to most schools, signals are receivec^ from the region where 
the televised program is developed and relayed to a monitor in the 
classroom. After being hooked up for distance learning, diverse 
objectives, purposes, and activities are inherent in the televised 
presentation. 

Classes, not provided due to the cost and expense involved in tu^ 
past, can now be offered through distance learning. In science, 
mathematics, social studies, reading and the language arts, among other 
curriculum areas, students may experience quality learning activities 
using distance learning. 

Staff development and inservice education programs for teachers are 
also available through distance learning* These programs are presented 
at a lower cost as compared to traditional means of emphasizing 



U S DEPARTMENT OF EDUCATION 

0»<K *» o' ( clur:afionai Rescarrh And improveiTien' 

eOUCATrONAL Rf SOUHCES INFORMATION 
CENTER (ERIO 

y^This document has btjen reproduced as 
fefe«w©<j from the pB'Son Of o^Qaniiaficn 

OftQinaling i| 

Minof changes have been maoe ro improve 
reproduction qual<ry 

• Po«nisoUiewO' opinions stated in this docu 
meni do not necensariiy represent otfiCiai 
OERi poailion or pouCy 



1 



BEST COPY AVAILABLE 



• PERMISSION TO REPRODUCE THIS 
MATERIAL HAS BEEN GRANTED BY 

Matlow Ediger 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC)." 



professional growth of teachers. A variety of programs are available 
for teachers to develop well and achieve effectively in the teaching 
arena. 



Philosophy of Distance Learning 

Distance learning has numerous inherent philosophies to utilize in 
teaching-learning situations. Problem solving philosophies are indeed 
er.cellent to implement. Problem solving is very Uvseful in the school 
curriculum as well as in society. Each individual faces major and minor 
problems which need solutions. 

Prior to a distance learning presentation and within a contextual 
rich learning environment, a problem (or problems) are identified by 
learners with teacher guidance. The problem needs to possess clarity to 
be solved. Distance learning, along with other reference sources, may 
well provide needed subject matter, directly related to the problem. A 
hypothesis follows, which provides a tentative answer to the problem. 
The hypothesis is tentative, not an absolute, and subject to testing. 
Diverse learning opportunities, including distance learning, provide 
content to test the hypothesis. If evidence warrants, the hypothesis is 
refuted. The hypothesis may be accepted as originally stated or 
modified, as evidence warrants. 

Within a distance learning presentation, studentt? might also select 
one or more problems to solve. Sequential flexible steps of problem 
solving might then follow with data gathering, hypothesis development, 
as well as hypothesis testing. 



Problem solving within distance learning stresses 

1. active involvement by students in teaching-learning situations. 
Students are not passive recipients of knowledge. 

2. students selecting content to learn via problems which they 
have identified. A psychological curriculum is then in 
evidence with students sequencing their own activities and 
experiences • 

3. teachers being guides, stimulators, and motivators of student 
learning. 

4. learners ordering cheir own expnriences in terms of sequential 
flexible steps of problem solving. 

5. pupils being heavily involved in curriculum development. 

The writer heartily recommends utilizing distance learning within 
problem solving situations. The art of problem solving is very useful 
in school and in society. 

A second philosophy to emphasize in distance learning is a subject 
centered approach. Thus distance learning presentations emphasize 
student acquisition of facts, concepts, and generalizations. Objectives 
of instruction suress students achieving vital subject matter. An idea 
centered curriculum is then in evidence. Mental development becomes 
paramount. Attitudinal ends are salient only to the degree that 
students are guided to attain vital content. Mind is real and needs 
development through subject matter acquisition.. 

Distance learning presentations in a subject centered approach need 
to stress vital subject matter. Careful selection of each presentation 
needs to emphasize students achieving well in the cognitive domain. 
Content in a subject centered curriculum generally is acquired outside 
the framework of problem solving. Content achieved should assist 
students to prepare for the future. Academic achievement and the 
liberal arts should predominate in distance learning presentations in 
preparation for the future. The practical and the utiliatarian should 
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receive minimal emphasis in an academic emphasis within tho fratnework of 
dist.xnce learning. 

A subject centered curriculum in distance learning stresses 

1. the abstract and the cognitive rather than the psychomotor and 
the affective dimensions. The psychomotor and the affective 
are salient to the degree that cognitive goals are attained by 
learners. 

2. teachers sequencing subject matter for student acquisition. A 
logical distance learning philosophy is then in evidence. 

3. a structured curricululm for students. The teacher then 
selects key ideas for student attainment. 

4. a teacher determined and developed curriculum. The teacher 
selects objectives, learning activities, and evaluation 
procedures . 

5. students attaining vital facts, concepts, and generalizations. 
The writer advocates students utilizing subject matter acquired 

from distance learning to solve relevant problems. Content might also 
be learned for its very own sake, if desired, outside of problem 
solving. 

A third philosophy to implement in distance learning is measurement 
driven instruction (MDI) . Prior to students viewing a distance learning 
presentation, the teacher de termin'^is/wrxtes related measurably stated 
objectives. The chosen objectives might well be announced to students 
prior to viewing the presentation. Learners then know what is expected 
of them in terms of content to be acquired from distance learning. 

Content in the distance learning presentation is directly related 
to the stated objectives. As a result of observing and interacting with 
the presentation, students ideally should be able to attain the 
predetermined measurably stated objectives. Appraisal of student 
achievement is in terms of the objectives. Thus, the test items of 
appraisal measure how well students have achieved the stated objectives. 
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Validity in measurement should be an end result. Consistency of test 
results be it split-half, test-retest, and/or alternate forms would 
indicate quality in reliability in testing situations. 

MDI utilized as a method of teaching in distance learning 
emphasizes 

Ip a logical curriculum whereby the teacher has selected 
sequential objectives for learner attainment. 

2. content from each presentation assisting students to attain 
measurably stated objective^,. The distance learning 
presentation is aligned with the precise ends of instruction. 

3. appraisal procedures relating directly to the specific 
measurably stated objectives. 

4. sequence residing within the ordered objectives learners are to 
attain. 

5« scope and sequence coming from the precise objectives of 

instruction as well as from subject matter contained in the 
distance learning presentation. 

The writer advocates that the objectives of MDI instruction 
emphasize critical and creative thinking, as well as problem solving. 
Higher levels of cognition must be emphasized in a quality curriculum. 

A fourth philosophy of distance learning stresses student decision 
making of goals, activities, as well as appraisal procedures. Decisions 
to be made by students are based on personal needs, interests, and 
purposes. The student then selects experiences from amor.g alternatives. 
The choices to be made by the learner include problem solving, subject 
centerd activities, and /or MDI objectives of instruction- Sequence in 
choosing distance learning activities, from among alternatives, resides 
within the student. The teacher is a guide, a stimulator, and a 
motivator. Learning to make quality decisions is a major objective of 
instruction. More tasks are available than any one learner can 
complete. Choices then may truly be made by individual students. 
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Learners tend to select that which has meaning, purpose, and provides 
for individual differences. Success in learning is important when 
selecting distance learning opportunities, from among other 
alternatives • 

Student decision-making philosophies in distance education 
emphasize learners 

1. developing appropriate attitudes and skills in making choices. 

2. achieving optimally in making selections, from among 
alternatives. 

3. working effectively within coimnittees when group endeavors are 
chosen by the individual. 

4. becoming responsible beings for effort put forth in learning. 

5. selecting tasks which are purposeful, meaningful, and of 
optimal interest. 

The writer recommends that decision-making strategies of 

instruction stress learners selecting problems to solve, from a problem 

solving curriculum. Subject matter gleaned from distance learning is 

utilized to solve problems identified by the student with teacher 

guidance . 



In Closing 

Distance learning should be interactive in that students interact 
(questions asked) of the individual (s) presenting subject matter in 
distance learning presentations. 

The following philosophies may well be stressed in distance 
learning: 

1. problem solving procedures. 

2. subject centered approaches. 

3. measurement driven instruction (MDI) . 

4. decision-making emphasis. 
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Tha last three strategies might well emphasize students utilizing 
flexible steps of problem solving. Content acquired may well be used to 
solve problems. Problem solving is salient in r.he school curriculum as 
well as in society. Distance learning procedures have much to offer to 
guide students in the problem solving arena. 
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